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Executive Summary
This report details the work completed by a Design and Assessment team from the Middlebury
Institute of International Studies (MIIS). This project was created for and with collaboration from
the Arizona State University (ASU) Study Abroad Office (SAO), with specific focus on the SAO’s
international internship programs. This document highlights the process and final deliverables
of the completed project.
The purpose of our project is to increase communication amongst the key stakeholders across
ASU regarding international internship programs. This purpose was developed through a
comprehensive needs assessment comprising of interviews with our Learning Partners (LP),
research of the ASU website and relevant materials, and a survey of internship coordinators at
various ASU colleges. We then created a Theory of Change and Program Logic Model to further
guide our project and find where we could best fit into the organization to make the greatest
impact. These logic model frameworks also work as a tool for the SAO as they begin to expand
their international internship initiative this summer.
Our project’s final deliverable is an International Internship Communication Toolkit which
consists of an Introductory Presentation, Implementation Pages, Internship Abroad Credit
Approval Sheets, ASU Partner Program Information Database, International Internship Student
Database, Opportunities and Benefits of International Internships, and an International
Internship Flyer. We conclude this report with recommendations for the implementation and
continuation of this Toolkit and further improvements.

Learning Partner Profile
Arizona State University is a large research university consisting of 17 colleges and 79,000
students. They have been named the most innovative university in America two years in a row,
according to U.S. News & World Report. A key mission for the university is to create a global
impact locally, and prepare students to succeed in their future careers. The MIIS team worked
primarily with the Study Abroad Office, which sends approximately 2,100 students abroad
annually as of the 2014-2015 academic year. Of this, roughly 100 of these students participate
in internships abroad. The office is planning on the revamp its internships abroad program this
summer and begin a targeted initiative towards promoting these programs. Within the SAO, we
will be working with two program managers:
●
●

Shira Burns is the Program Manager for Partnership and Exchange Programs at ASU.
Before coming to ASU, she worked at CEA.
Kyle Rausch is the International Program Manager at ASU. He manages the 70-90
faculty-led programs that run every year at ASU.

The Terms of Reference for this project can be found in Appendix A.
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MIIS Student Team Biographies
McKenna Hughes is a current International Education
Management (IEM) candidate with experience working in an
international studies office at a university and teaching English in
France. She hopes to use her newfound skills and knowledge in
intercultural competence training to help improve education
abroad experiences for students from pre-departure through
re-entry.

Eric Staab is a current IEM candidate with a background in
secondary education. He plans on using the abilities that he has
honed at MIIS to work in education abroad at a university, focusing
on the student experience while abroad.

Yijun Wang is an international student who is currently pursuing a
master's degree in IEM. She hopes to utilize the skills learned at
MIIS and experiences as an international student to improve study
abroad experiences for students.
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Project Overview
This project is aimed towards bridging the gap in communication between all stakeholders
regarding international internships for students at ASU. We came to this conclusion based on
the information gathered during the Needs Assessment (further detailed in Appendix B: Needs
Assessment, A
 ppendix C: Key Informant Interview, Appendix D: Gap Analysis, Appendix E: SWOT
Analysis) which led us to designing tools for communication in a decentralised system like ASU.
Our informational interviews informed us of the different procedures each college requires for
internship credit approval, and the difficulty in gathering and sharing this data. As the results of
the internship coordinator survey found (detailed analysis below), there appeared to be
miscommunications prevalent both between the colleges and the SAO as well as internally in
each college. By providing a centralised database of information for the SAO staff, they are
better prepared to advise students, collaborate with other departments, and open
communication between other stakeholders at ASU.
This project initially focused on students’ low participation in international internships, and then
shifted to focus on training the staff members who support students. This transition occurred
upon realizing the need for communication among stakeholders (for the current scope of work
for this project, see Appendix G: Scope of Work). We realized during one of our model
framework testing phases however that the two directions were combined in their relation to
communication. For this reason, this project uses the student learning process outlined in the
Program Logic Model as a tool for staff to enhance the support they can offer to students who
are looking to participate in an international internship.

Analysis of Survey Results
As discussed in the Needs Assessment, our team conducted an analysis of the internship
coordinator survey to both synthesize the information gathered and determine the needs of
each college. This analysis is included in this final report to support the conclusions drawn for
the design of our project, as well as providing insight into the next steps for the SAO.
The main purpose of the internship coordinator survey was to collect information on the
different procedures required by each of the ASU colleges. The aggregation of those results can
be found in Microsoft Excel h
 ere or in Google Sheets h
 ere. While the data collected here
provides a good starting point from which the SAO can move forward with their collaboration
between departments, the analysis of this data brought up interesting points about the purpose
of this project and internal conflicts within colleges.
There were several indicators in the survey responses that highlighted the lack of
communication this team had hypothesized during the initial stages of the Needs Assessment.
First, there were indicators that there was in fact a disparity between the understanding of the
SAO and other colleges. For example, Manisha Master, the Academic Advising Manager in the
College of Liberal Arts and Sciences, concluded the survey by stating that she did “not know
what was involved with this [approving international internship credit]; [she] thought it was
arranged between the international institution and the study abroad office up to this point”. This
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response supports our problem statement that a lack of communication between departments
is negatively impacting awareness of and support for students participating in internships
abroad. Marcos Enriquez also noted that he “would just need to know the CLAS and ASU
policies regarding the matter and [he is] more than willing to assist students in matter” in
regards to his capacity to support students on internships abroad. This response emphasizes
both the lack of shared information between departments as well as the internal disparities
within one college.
The fact that the SAO’s Internship Coordinator Review Form only appears once in the responses
is also a clear sign of the separation between the colleges and the SAO in terms of process.
While the SAO has indicated that it receives information about international internship
participation from the required Internship Coordinator Review Form, all but one advisor omitted
it in their overview of required paperwork and documentation. This is either a sign of a lack of
awareness of SAO procedures or the perspective that the college and SAO operate entirely
separate from one another. Therefore, students may not be receiving a true, comprehensive
understanding of the procedure and opportunities tied to participating in an international
internship at ASU if they are only communicating with one stakeholder.
In cases where multiple responses were received from the same college, contradictory
information appeared while aggregating the data. For example, from the four responses
received from staff in the College of Liberal Arts and Sciences (CLAS), all participants listed
different documentation requirements. Manisha Master listed internship contract, legal
document, signed letter from supervisor to verify contact hours, and a log of experience; while
Alan Beaudrie responded SLC Internship forms; Marcos Enriquez responded Placement
Agreement and Student Contract; and Gina Woodall responded syllabi or course requirements
list. This clearly shows either a lack of internal communication within the CLAS, or a difference
between major or school requirements that is not explained in these responses. Either way,
further investigation is required into the procedures and requirements for credit approval
offered in each college to guarantee the accuracy of information distributed to students.
Another interesting takeaway from this survey relates to the learning outcomes associated with
internships. In our informational interview, Shira and Kyle indicated that each college was in
charge of determining the learning outcomes associated with internships, both domestic and
international. While the survey responses did produce unique learning outcomes from each
college represented, few are SMART outcomes and most responses only listed one.1 While it is
true that each discipline would have its own unique set of learning outcomes associated with
working in their profession, the lack of clarity and comprehensivity of these outcomes indicates
a need for universal learning outcomes associated with international internships.

1

 A discussion of SMART & FIT testing and the importance of SMART outcomes in student learning can
be found in the P
 LM Testing and Review section.
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Based on the responses received in this survey, the following colleges appear to be particularly
strong partners in promoting future international internships:
●
●
●
●
●

Thunderbird School of Global Management
College of Liberal Arts and Sciences, emphasis on HST programs
Ira A. Fulton Schools of Engineering
W.P. Carey School of Business
School of Sustainability

Looking at the responses related to the marketing tools utilised by each college, it’s clear to see
which strategies would be best used by the SAO when moving forward to begin marketing in
each college. Thirteen out of fourteen respondents noted “discussion in advising
appointments” and “e-mail messaging” as key tools for promoting internship opportunities to
students. This project aims at improving the information and resources available to internship
coordinators in other colleges which will in turn enhance their ability to promote and guide
students through an internship abroad. The other marketing tools are future considerations for
the SAO as they begin their initiative this summer to expand international internship
programming. Further discussion on how to use these results in futuring marketing strategies
can be found in the Recommendations for Marketing section below.
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Literature Review
Our literature review reinforces the student learning outcomes of education abroad programs,
with a focus on international internship opportunities. The Analysis of Survey Results
highlighted the importance of having a shared language and understanding of student learning
in international internships, and this review aims to develop a set of learning outcomes based
on research and best practices in the international education field. (See the full review in
Appendix I: Literature Review)

Student Learning
Education abroad programs, and internships in particular, are high-impact programs that directly
promote student professional development. Both interpersonal and intrapersonal skills develop
during an internship abroad, aided highly by certain activities integrated into the program (Biggs,
2005; Erickson, 2012; Feldman, Folks, & Turnley, 1999; NAFSA, 2014). Having a mentor at their
internship, for example, is one way to increase student learning (Feldman et al., 1999). While
there is still generally insufficient research on the subject at the time, preliminary studies agree
that internships abroad contribute to students’ successful transition from a university to a
workplace setting (Feldman et al., 1999; Preston, 2012). The skills learned during internships,
even if the student doesn’t follow a career in the same field as the internship, prove valuable to
the tasks and requirements of their future careers (Potts, 2009).
A lot of the biggest takeaways in promoting student learning are focused on advising
considerations for the internship coordinators. First, that there are specific considerations that
need to be given when advising students on international internships as opposed to domestic
internships or other education abroad opportunities (Rubin, 2009; NAFSA, 2014). It’s important
to make sure that the student’s goals - academic, personal, and professional - are taken into
account before advising students in order to promote better advising and career development
alignment (Norris & Gillespie, 2009). This review also recommends that the advising coordinator
keeps in continuous contact with the student throughout their experience abroad in order to
guide the development of the student and act as a support (Rubin, 2009).

Institutional Structure
The literature review also examines two models of internship programs from an institutional
perspective: an in-house, high resource model and an outsourced, low resource model. Both
models have their strengths and weaknesses, so each institution must balance their limitations
and resources in order to make the choice between which model will work best with them. It’s
typically recommended that institutions begin with low-resource models, wherein partner
programs provide most of the onboarding and onsite resources for the internship, and then
move to greater control as the institution grows and has the resources to support an in-house
international internship program (Baird, 2016; Burya, 2013; Paisner, 2016). This section is
especially important as the SAO moves towards their summer initiative to promote international
internships at ASU and begin expanding their program design.
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Implications for the Project
This literature review supports most of the assumptions we’ve made when creating our Theory
of Change and Program Logic Models. First, this examination of the impact of internships
abroad on student learning outcomes supports our belief that students will benefit from
participating in such programs. As ASU and the SAO are focused strongly on developing the
career skills students need to perform effectively after graduation, the studies confirming the
positive impact of internships abroad on student career development creates a strong tie
between the focus of our project and the goals and mission of the institution as a whole.
It is through these takeaways in conjunction with the AAC&U VALUE Rubrics2 that we developed
the student learning outcomes for our Program Logic Model, which is explained in full detail
below. Knowing the necessary outcomes for an internship program is vitally important to our
project. By focusing on the learning outcomes, we are able to create a framework for student
success that SAO staff can utilise in program design and implementation.

Limitations
There was not much literature to be found that specifically dealt with communication in a
decentralized system such as the one at ASU. This lack of literature made it difficult to address
the issues identified  in the SAO’s internship abroad process with this literature review. However,
by focusing on student learning, we were able to create a set of deliverables that address both
the needs of the students and the staff. Having the student learning outcomes articulated
makes communication between staff at the SAO and other colleges simpler and more efficient.
Through this improved communication, we expect an improvement in the internship abroad
program and the rate at which students participate.

2

 AAC&U VALUE Rubrics are a series of learning outcomes rubrics for different subject areas. They are
widely recognized as a source of guidance for institutions creating learning outcomes that are based on
thorough research and assessment. More information about AAC&U and their rubrics can be found at:
https://www.aacu.org/value/rubrics
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Logic Model Framework & Narrative
Theory of Change
A theory of change (ToC) model is meant to visually represent the process by which change
occurs.3 In this case, this project looks at the ways the SAO creates and fosters positive change
in students participating in an international internship. After a series of drafts and revisions (see
Appendices K-M for an overview of previous models), our team determined that the focus for
our theory of change remains with the students themselves. By examining the process students
go through once they begin to engage with the possibility of participating in an internship
abroad, we’ve determined three main stages through which the SAO supports student
engagement and learning:
● Comprehensive Pre-Departure Procedures
● Provide In-Country Support
● Reinforce Student Learning upon Re-Entry
These strategies work to scaffold student learning in stages throughout a long term process. By
doing this,  students will spend more time engaging with the experience of successfully
participating in an international internship and therefore can discover deeper insights into the
knowledge, skills, and attitudes gained from their internship experience.

Theory of Change Assumptions
● Other departments at the university have an interest and motivation to be involved and
will implement changes
● All areas of study benefit from internships
● Students will participate in every aspect of programming offered by ASU
● Student staff and coordinators will have time to implement and maintain any changes
● ASU values international learning/understanding
● Students will have a successful experience from their internship abroad
 Further information on logic models, including the theory of change, program logic model frameworks,
and testing can be found in Knowlton, L. & Phillips, C. (2013). The Logic Model Guidebook: Better
Strategies for Great Results, 2nd
  edition. Thousand Oaks, CA: SAGE.; and Chapter 5 of Deardorff, D. (2015).
Demystifying Outcomes Assessment for International Educators. Sterling, VA: Stylus Publishing.
3
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Program Logic Model
Operationalized Terms
Internship Abroad 101: A short presentation that does not yet exist, but refers to a future video
and/or presentation that includes the basic information and resources an interested student can
use when exploring international internship opportunities. IA101 follows the same design as the
Study Abroad 101 session currently conducted, but with a specific focus on internships.
Database of International Internships: This database is a combination of the information
gathered from the Internship Coordinator Review Form and the International Internship Student
Database developed within the scope of this project. It contains information pertaining to the
discipline and credit approved for an internship abroad, as well as the job responsibilities from
the internship.
Internship Abroad Credit Approval Sheets: This database relies on the assessment results from
the internship coordinator survey conducted in this project. It outlines the different process
required by individual colleges to approve credit for internships, abroad and domestic, and its
creation lies within the scope of this project.
Pre-departure survey: This survey does not yet exist, but refers to a future survey designed to
obtain students' feedback on the internship specific pre-departure session offered at ASU.
Mid-term & End of term surveys: These surveys are designed to obtain internship supervisors'
feedback and are often required by internship coordinators in different colleges.
Re-entry survey: This survey does not yet exist, but refers to a future survey designed to obtain
students' feedback on the re-entry session offered at ASU.
Internship Abroad 101 and the pre-departure and re-entry surveys are discussed in full in the
Future Recommendations section.
PLM Narrative
A program logic model (PLM) framework is a visual representation of a process of change that
details the resources, activities, outputs, outcomes, and impact that occur.
We began working through our PLM from the perspective of creating student learning
outcomes, but then reframed our model to hone in on the coordinators and student staff who
would be promoting and supporting international internships for students (to see progressive
iterations of this PLM model, see A
 ppendices N-P). After realizing that our outcomes did not
lead to our stated impact (see P
 LM Testing and Review for more information), we redesigned a
more comprehensive student focused PLM. Through this PLM, we outline the student journey
and the learning outcomes that they will achieve through their participation in an internship
abroad. A detailed overview of the role of this project in relation to the PLM will be discussed in
the International Internship Communication Toolkit section.
In the transition from a staff- to a student-focused model, we discovered the utility of a student
centered model as a tool for SAO staff to support students. By outlining the process and
outcomes associated with international internships, international coordinators will share a
language to use when discussing these processes with other stakeholders, as well as a method
to ensure the success of their program through the assessment plan detailed below.
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Resources
Our resources are a combination of what we learned in our Needs Assessment and deliverables
achieved within the scope of this project. They come from various stakeholders including ASU
administration, the SAO, the MIIS student team, and students themselves. These resources will
be used to support the successful implementation of the subsequent activities.
Activities
Our activities are a collection of steps that a student will go through in the internship program.
They are separated between the before internship, during internship, and after internship stages
outlined in the Theory of Change. These activities are crucial in order for students to have the
most educational experience possible and to achieve the desired learning outcomes. The
Re-entry Events are composed of three activities the SAO is already operating: an initial re-entry
mixer, a mid-semester career centered workshop, and a farewell meet-up with outbound
students. Through these activities, tangible products will be created in the form of outputs.
Outputs
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Our outputs are used to show the quantifiable products of our activities. We originally started
with those that are easily measurable, such as the frequency or length of various activities. Then
we included more tangible products of the activities, such as the updated resume and cover
letter produced by students. Finally, we included the surveys that would be completed at the end
of each activity that feed back into updating the resources available to staff.
Outcomes
The stated outcomes are based off of research done on the impact of internships and education
abroad (see A
 ppendix I: Literature Review and the AAC&U VALUE Rubrics for a more detailed
analysis). As discussed in the Analysis of Survey Results, the student learning outcomes
dictated by each college would benefit from the inclusion of universal, clear learning outcomes
for internships abroad. The outcomes in this PLM work both as a measurement for assessment
and a tool to share with other ASU stakeholders who aren’t as familiar with the benefits of
learning abroad.
Before Program Outcome
Our before program outcome focuses on getting students ready to begin their internships. By
creating an understanding of the job search process in another country, students will be able to
navigate potential opportunities and find the one that is best for them.
Before and During Program Outcomes
The main aspects of these outcomes are to ensure that students understand the work
environment that they will be entering and to help students set goals for their time abroad.
Having the knowledge of these outcomes will ensure that students are able to succeed during
their internships.
During Program Outcomes
These outcomes are centered around student accomplishments as they work in their respective
internships. They are focused on students developing and demonstrating competencies in the
workplace. Students succeed in these outcomes by showing a strong ability to work in
cross-cultural settings.
During and After Program Outcome
In this outcome, students are expected to make a professional portfolio. This will be
accomplished via the work the students have done throughout their time as interns. It will also
be aided by the career centered re-entry workshop that they take part in after returning and
learning how to transfer their experience into something marketable to future employers.
After Program Outcomes
This outcome directly ties into the re-entry session that students will be a part of. It relies on the
student’s ability to reflect on their experiences and to understand the professional skills that
they have attained by participating in an internship. Articulating these skills will be imperative in
students’ abilities to work towards the long-term impact of this PLM.
Long-term Outcomes
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These outcomes are developed after students have completed all activities and have had time
to reflect on their experiences and learning from their internship abroad. These outcomes rely
on individual reflection that occurs after returning to their home university and realizing the
changes in themselves, their work, and their perspective. Outcomes such as an increase in
self-reliance and confidence rely largely on self-reporting by students, but others can be tested
reliably by commercial or in-house tools (see a full discussion on assessment in the Student
Learning Outcomes Assessment section)
Impact
This impact focuses on the ongoing student development that will occur after the successful
completion of an internship abroad and other related programming. It refers to growth found
both while continuing their studies (academically) and after graduation and entering the
workforce (professionally). The emphasis on “global workforce” refers to the increased
globalization of businesses around the world.
PLM Assumptions
● Students will benefit from international internships
● Students want to participate in international internships
● SAO staff will be able to implement and maintain the changes and recommendations
made from this project
● Colleges are motivated and able to implement the recommended changes and promote
international internships to their students
● Students will participate in all available activities
● SAO staff will be able to use this project’s deliverables to provide quality programming to
students
PLM Testing and Review
Our model was tested and reviewed in several iterative processes, including:
● SMART testing
● FIT testing
● If-Then iterations
● Peer Review
● Self Review
SMART testing refers to a type of review that looks at Specific, Measurable, Action-Oriented,
Relevant, and Timed aspects of the outcome and impact section of the model. FIT testing
focuses on the activities and outputs, and critiques the Frequency, Intensity, and Targeted
aspects of the model. Both of these tests are well established and can be applied to a variety of
different models (Knowlton & Phillips, 2013).
By using these tests on our PLM, through both self and peer review we realized that our original
strands weren’t properly connected, as one strand actually fed into the foundation of another
instead of working linearly to meet the same goal. This is when we shifted our focus away from
the students and more on the staff that advise them. However, it is through the further testings
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that we realized the revised outcomes which focused on staff will not lead to the long-term
impact which was still student focused. The final version of the PLM was then developed based
on the results of several revisions and is entirely student centered.
If-Then iterations are a part of the overall PLM creation and check the validity and logic behind
the current model (Knowlton & Phillips, 2013). Moving from left (resources) to right (impact),
this test forces us to look at the causal relationships between each column and ensure the
progression is logical and feasible. As a group, we have gone through If-Then iterations for
every new draft of the PLM we created.
We had most our self-reviews in oral form and it is through these self-reviews that we realized
the disconnect between outcomes and impact in our penultimate version of the PLM, as well as
the fact that the previous version of the ToC was only a summary of our PLM. Peer reviews were
also done several times by other MIIS student teams throughout the development and iterations
of our ToC and PLM. We received valuable feedback based on SMART and FIT criteria from
them. Their response raised questions about clarity in some of our process between the
activities and outcomes, and forced us to justify some decisions we made in our PLM (for more
on peer review, see Appendix Q,  Appendix R,  and Appendix S) .

International Internship Communication Toolkit
This program logic model includes components that are either products of this Design and
Assessment project or recommendations for future practices. The International Internship
Communication Toolkit is represented in several resource components and also appears
outside of the scope of the PLM. This Toolkit acts as a support for the activities and staff
implementing these strategies in order to promote and enhance the international internship
opportunities available to students at ASU. The following section details the purpose, logistics,
and assessment of the International Internship Communication Toolkit and how it enhances the
process outlined in the PLM.

Overview of Design Plan
In order to achieve the impact that has been outlined in our program logic model, our team
created an International Internship Communications Toolkit for use by the SAO. This online
Toolkit will be accessible to all those working in the SAO. It contains documents to be used with
both the internship coordinators of various colleges and with students. It is comprised of the
following: an Introductory Presentation, Implementation Pages, Internship Abroad Credit
Approval Sheets, ASU Partner Program Information Database, International Internship Student
Database, Opportunities and Benefits in International Internships, and an International Internship
Flyer.
It is through the use of the Toolkit that the SAO will be able to address the communication and
clarification needs that we have previously identified through the creation of a shared language
and understanding of international internships. These tools, when used in collaboration with the
staff of other colleges, will be beneficial to all stakeholders as the SAO will have a better
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framework to articulate student learning outcomes with other departments. Internship
coordinators and advisors will have a better understanding of both these outcomes and the
benefits of international internships for their students. They will now be able to easily
distinguish which internships are most beneficial for their students’ academic and professional
careers.
These tools will only be effective if used collaboratively with other colleges and departments.
They need to be regularly updated with student information and objectives from these other
departments and from regular assessment and evaluation. If they do not see regular upkeep, the
information will become outdated. Without proper information, the effectiveness of this toolkit
will substantially reduced due to stakeholders no longer having the proper shared understanding
and framework with which to communicate.

Toolkit Implementation and Logistics
The Toolkit itself consists of several deliverables that each fill a unique purpose to help support
the transfer of information between different departments at ASU as well as between staff in
the SAO. The Toolkit is designed to be used throughout the year to support the overall
development of the international internship programs offered at ASU, and is meant to be
adjustable to meet the changing needs of the office. The following section outlines the logistics
involved in the implementation of the Toolkit and what considerations the SAO needs to know
when integrating the Toolkit into international internship practices.
Staff
This Toolkit is designed to be used by all international coordinators and relevant staff at the
SAO as needed. As detailed below, each deliverable within the Toolkit has individual purposes
within the scope of work in the SAO. The maintenance and individualization of the documents
outlined below are up to the discretion of each staff member. Many of the documents provided
are designed as templates or guides for integrating this information into the SAO’s practice and
procedures. For this reason, each staff member who accesses these documents has the
opportunity to individualize sections of the documents to meet their immediate needs.
The documents may also need to be edited to fit the branding and communication plan utilised
throughout the SAO and ASU, which would require the time of the communications manager.
While our team aimed to keep the Toolkit within ASU branding, we are limited in our access to
the majority of marketing and branding features and procedures. This process would need to
occur before any of these documents could be distributed to students or other stakeholders
outside of the SAO.
Technology
The ability for all staff to use the Toolkit provided will require access to Microsoft Office
software, Google Drive,  and an ASU affiliated Dropbox account. Maintaining and editing these
documents will require general proficiency in the application and use of: Microsoft Word,

16

Microsoft Excel, Microsoft Publisher, Prezi, Google Docs, Google Sheets, Google Draw, and
Dropbox.
The Internship Abroad Credit Approval Sheets will only be available in Microsoft Publisher and
the Opportunities and Benefits of International Internships and International Internship Flyer will
only be available in Google Draw. The rest of the documents will be provided in both Microsoft
(Word and Excel) and Google (Docs and Sheets) formats.
The documents should be maintained both in original form and the individualized versions
created by the staff. Any edits or changes made to these documents, if not system wide
changes, should be saved as a new document, appropriately labelled.
Onboarding
The introduction of the Toolkit to the staff members in the SAO will require a brief onboarding
process. Staff should take the time to watch the Introductory Presentation to familiarize
themselves with the operations and uses of each document within the Toolkit. This presentation
can either be accompanied by access to this report or with the presence of Shira Burns or Kyle
Rausch who can be available to answer questions. This process should take approximately 30
minutes.
Costs
The implementation and use of the Toolkit should not cost the SAO, outside of the subscription
to Microsoft Office software, which is already included in the department budget.
Project Deliverables
Introductory Presentation
This deliverable should be used in the onboarding stage of implementation or at any point later
on for the staff to review pertinent information. Watching or editing this presentation has no
cost. Watching this presentation requires access to the prezi website and, if shown in a group,
appropriate presentation materials (such as a computer and projector). Shira Burns and Kyle
Rausch will be given rights to access and edit this presentation so that they can change or edit
the presentation and its information to meet the changing needs of the SAO.
This presentation is available through Prezi.
Implementation Pages
Each document described below comes with an individualized Implementation Page which
outlines the overview, uses, maintenance, and recommendations associated with each
document. Ideally, each Implementation Page will be updated at the end of each term based on
results of the assessment of the Toolkit (see A
 ssessment Plan section). The recommendations
section in particular should be kept up to date when certain recommendations are put into
practice or new ideas are generated by the SAO staff.
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These pages will be available for reference in the Dropbox account as a Microsoft Word
document and as a Google Doc.
Internship Abroad Credit Approval Sheets
The Internship Abroad Credit Approval Sheets are a visual representation of the credit approval
procedures unique to each college, along with information about general internship
requirements, special considerations, sample programs, and student testimonials. Currently, the
Toolkit contains a template document, a College of Liberal Arts and Sciences sheet, and a W.P.
Carey School of Business sheet. Each of these documents needs to be verified with the
appropriate staff in each college because, as outlined the in Analysis of Survey Results section,
the current information may be inaccurate or misrepresented.
These documents act as a resource in the PLM to support international coordinators as they
advise students and collaborate with other departments, as well as a tool for simplifying the
application and approval process for students. With clear access to this information, more
students will be able to successfully move through the program logic model and feed into the
final impact.
These documents are available for reference or revision in Microsoft Publisher.
For more uses and recommendations, see: Internship Abroad Credit Approval Sheets
Implementation Page in Microsoft Word here or Google Docs here.
ASU Partner Program Information Database
This database attempts to compile carefully selected information of internship programs and
study abroad programs with internship components provided by partner programs. The
information includes pricing, eligibility, course requirements, and the application process. More
detailed information, including example placements and areas of study, can be accessed
through the hyperlinks provided in the information charts. SAO staff can adjust the program
information provided in this database to create partner program information sheets that fit each
college’s unique needs of international internship.
This database operates outside of the scope of the PLMl and improves the success of this
process by aligning their partner providers with the needs and requirements of the colleges and
students at ASU. With a clear knowledge of the scope of programs offered by each provider,
SAO staff will be better prepared to advise students on which programs match the requirements
of their discipline and interests.
This document is available as Microsoft Word.
For more uses and recommendations, see: ASU Partner Provider Information Database
Implementation Page in Microsoft Word here and Google Docs here.
International Internship Student Database
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This database tracks students that participate in internships abroad, including their job title, job
description, and program provider. This database will be populated with information gathered
through new questions added into the existing education abroad student exit survey.
This database acts as a resource for SAO staff to compare the needs of students with previous
internship experiences. This information can both provide information on the fit of certain
provider programs with ASU’s needs and to help match incoming students with their desired job
responsibilities in an advising session.
This document is available as a Microsoft Excel sheet or through Google Sheets.
For more uses and recommendations, see: International Internship Student Database
Implementation Page in Microsoft Word here or Google Docs here.
Opportunities and Benefits in International Internships
This is an internal document to be used collaboratively with other departments in order to
demonstrate the value of international internships. The Toolkit contains a template to be edited
based on the department it is being used with and appropriate branding needs.
This document also operates outside of the scope of the PLM and acts as a tool for
collaboration with other departments. This will better prepare advisors and coordinators from
other colleges in their advising of students seeking to participate in an internship abroad.
This document is available in Google Draw.
For more uses and recommendations, see: Opportunities and Benefits in International
Internships Implementation Page in Microsoft Word h
 ere or Google Docs h
 ere.
International Internship Flyer
This is an external document primarily containing one or two word student learning outcomes
and a student testimonial. It is to be edited to appeal to different students based on major,
target population, and SAO branding design. This flyer is to be posted on the SAO website, in a
newsletter, or around campus.
This flyer is an example marketing tool and would act as a pull factor to interest students in
entering the process outlined in the PLM by participating in an international internship and its
related activities.
This document is available in Google Draw.
For more uses and recommendations, see: International Internship Flyer Implementation Page
in Microsoft Word here or Google Docs here.

Quality and Success Metrics of PLM
The quality of programs produced in accordance to the Program Logic Model will appear in the
learning that students experience. A good quality program will enhance student learning from
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the moment they decide to participate in an internship abroad through graduation and beyond.
Assessing the outcomes outlined in the Program Logic Model (more information on student
assessment can be found in the Student Learning Outcomes section) will ensure that the
program model is producing quality learning in accordance with best practices.
The success of the programs can be measured by the participation and engagement seen by
internship abroad returnees. If returnee students participate in activities such as attending
re-entry events, writing for the Sun Devils Abroad blog, or applying to become peer advisors or
student recruiters. Success can also be measured by the successful transition from university
to professional work seen in student returnees. If students participating in internships abroad
are successfully applying these skills to securing work post-graduation and to their professional
career, then the SAO has successfully prepared those students to enter the global workforce.

Assessment Plan
Toolkit Assessment Overview
The regular assessment of the Toolkit is vital to its continued usefulness, so our team has
outlined an assessment plan in order to ensure the long-term effectiveness of the Toolkit.
Through this plan, the SAO will be able to make improvements as needed to the documents and
tools associated with the Toolkit and this project. The main characteristic of this assessment
plan is a focus group that will be conducted once a semester with the staff of the SAO related to
the use of the Toolkit and its various components. It is a local, in-house tool using guiding
questions that have been written by the MIIS team.
Context
The assessment should be implemented to ensure the International Internship Communication
Toolkit meets its expected outcome of improving the communication and collaboration
between SAO staff and internship coordinators regarding advising students on international
internship programs. As SAO staff shares office space with one another every day, it is likely
that communication about the Toolkit will occur outside of a formal assessment. However, in
order to ensure that assessment data can be collected effectively and regularly, a more
formalized assessment method is also required.
Research Question
How effectively, if at all, are the international coordinators using the International Internship
Communication Toolkit?
Goals, Objectives, Rationale
● Assess the effectiveness of toolkit
● Identify need for improvement
● Collect ideas and thoughts for future modification
● Share effective practices among SAO staff
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Methods
All data will be collected through a focus group, which is a local assessment tool created by the
MIIS team. The focus group will be led by a staff member of the SAO who is familiar with the
project design, for example Shira Burns or Kyle Rausch, and participants will only include other
staff members at the SAO. The benefit of using an interviewing technique to collect data comes
from the focus of interviews on learning about the lived experiences of the participants (Schuh,
Biddix, Dean, & Kinzie, 2016).4 This assessment plan aims to discover the ways international
coordinators at the SAO have used the Toolkit, and their experiences day to day. Focus groups
also make it simpler to identify the most commonly shared experiences and ideas and can act
as their own control for outliers (Shuh et al., 2016). Using focus groups also increases the buy-in
of participants and engages them more in the process (Deardorff, 2015).5
While a pilot study is recommended for research practices (Deardorff, 2015; Shuh et al., 2016),
given the specific target population of the focus group, a pilot study may not be possible.
Additionally, an example IRB can be found in Appendix T: Middlebury IRB Application, however
the internal nature of this evaluation should not require full IRB approval. The discussion will be
guided through a list of guiding questions, shown below:
1.
2.
3.
4.
5.
6.
7.

How often do you use the Toolkit?
When do you use the Toolkit?
What documents do you use the most from the Toolkit?
What are some ways that you use the Toolkit in your daily work? Give examples.
How easy is it do edit these documents for a specific context or college?
How confident are you in using these documents to advise students?
Have you found the documents useful when talking with colleagues from other
departments? Which documents do you use in those conversations?
8. What are some recommendations for uses of the Toolkit that are not currently included
in the implementation pages?
9. Is there anything the students want to know about the partnerships that not currently
included in the ASU Partner Program Information Sheets?
The discussion surrounding the use of the Toolkit will be recorded through notes taken by the
focus group leader. The data collected will be analyzed to determine whether or not to
implement changes in the content or usage of each document. Analysis and changes should be
completed within two weeks of the focus group. The results will likely prompt an office meeting
centered around changes made to the database or recommendations for future use as a way to
debrief after the focus group and keep the office up to date on new revisions to the Toolkit.
Action Plan
International coordinators will be asked to participate in an hour long focus group centered
4

 Schuh, J. H., Biddix, J. P., Dean, L. A., & Kinzie, J. (2016). A
 ssessment in student affairs. San Francisco,
CA: Jossey-Bass, a Wiley Brand.
5
 Deardorff, D. (2015). D
 emystifying Outcomes Assessment for International Educators: A Practical
Approach. Sterling, VA: Style Publishing.
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around the use of the International Internship Communication Toolkit at the end of each
semester. Participants will be given guiding questions to discuss their use of the Toolkit and
share ideas and thoughts with one another.
No budget or resources beyond the SAO’s current capacity will be expected for implementing
this assessment plan. However, it does require all participants spent an hour on this workshop
every semester, which might affect their current workload and schedule, as well as adding
additional responsibilities onto the focus group leader as they analyse the responses and make
updates to the Toolkit.
Assumptions
● All SAO staff  invited participate in the focus group
● All participants share their ideas and thoughts frankly
●  The SAO has the time and resources to add assessment responsibilities to their  job
duties
● An evaluation needs to occur every semester, rather than annually
● SAO staff uses the Toolkit enough to provide sufficient feedback

Student Learning Outcome Assessment
While not a direct product of our Toolkit, our team did create comprehensive, SMART learning
outcomes for all international internship programs. In order to truly assess the effectiveness of
the PLM, these student learning outcomes need to be routinely assessed as well. A discussion
of different assessment tools, both commercial and in-house, can be found in Appendix J:
Assessment Critique.6 As mentioned in the discussion of the survey results, individual colleges
will have specific learning outcomes directly tied to their discipline for students participating in
internships. However, the breadth of the learning outcomes outlined here encompass outcomes
that are desirable for virtually any workforce a student may enter after graduation. With this in
mind, using the learning outcomes outlined in the Program Logic Model and assessing student
development based on those characteristics will still universally benefit the SAO’s mission to
increase the support and awareness of international internship across all stakeholders at ASU.

Limitations and Considerations
The scope of this project contains several limitations or considerations that impacted the
process and products of this project:
●

●

Marketing was not within the scope of our project, which plays a key role in bringing
students to enter the process the PLM outlines. Though one of our deliverables touched
on this, we devoted more time to the creation of an improved foundation for
international internships to build on.
Since we did not receive survey responses from all college internship coordinators, we
can not guarantee that all the deliverables are applicable in every college in ASU. Even

6

 Additional discussion on assessment methods and practices related to student learning in international
education in higher education institutions can be found in Deardorff, D. (2015). Demystifying Outcomes
Assessment for International Educators: A Practical Approach. Sterling, VA: Style Publishing.
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●

●

though we recommend the prioritization of colleges that had high response rates,
opinions from colleges that did not respond should not be overlooked moving forward.
Despite the deliverables being designed to improve the communication and
collaboration between departments regarding international internships, the
effectiveness of these deliverables will still be influenced by many factors, including the
decentralized structure across ASU and the prioritization of other important tasks.
Our team was not able to include the development of student survey in our scope of
work. However, it is considered an essential tool for gathering students’ feedback on
their needs in international internships and how the SAO and college coordinators could
better meet their needs. The results of a student survey may help in developing better
marketing strategies and more effective advising sessions.

Future Recommendations
This section addresses additional recommendations for the international internship program as
the SAO moves into its summer initiative. These recommendations are divided into different
categories in terms of their scope and intent.

Recommendations For Toolkit
These recommendations focus on the project the MIIS team has just completed. They are
essential to aid in the implementation and continuation of the Toolkit.
●

●

●
●

Show Internship Abroad Credit Approval Sheets to each college to ensure accuracy
○ Create specific program sheets by major/discipline
○ Have peer advisors do research (based on survey results, websites, and
interviews) and fill in template for each major/college7
Add questions to current education abroad exit survey in order to collect data for the
International Internship Student Database
○ These questions relate to the job responsibilities associated with their internship
abroad
Check with each partner to ensure the accuracy of information included in the Partner
Program Information Database
Review partner recommendations (in ASU Partner Provider Information Database
Implementation Page and below) for future negotiations and partnerships

Recommendations for Internship Procedures
Currently, most internship opportunities provided by partners are part of a semester long study
abroad program, which means interested students are not able to apply for these internships
unless they have already enrolled in the study abroad program.
On the one hand, the current structure of partner programs might limit students’ interests and
abilities to pursue an internship abroad opportunity. In this case, SAO staff may need to work

7

 This recommendation was inspired by practices at the University of Virginia.
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with partners to develop more internship only programs that would offer students more
flexibility.
On the other hand, this structure may allow many students who are already interested in a
semester long study abroad program to combine this experience with an internship. In this case,
international coordinators may want to i ntroduce the internship opportunities during advising
sessions to ensure students are well aware of this opportunity.
It is also recommended that the SAO integrate country specific resume and cover letters in
application process (Rubin, 2009). This not only improves the level of student that will be
applying for internships abroad, but also ensure that the learning for the student begins as early
as the application process (Rubin, 2009).

Recommendations for Marketing
Currently, there is not a lot of visibility for internships abroad according to the Needs
Assessment. The recommendations made in this section seek to improve this visibility and
increase student interest in the programs through marketing practices.
●
●

●

●
●
●
●
●
●

Creation of a strategic marketing plan
○ The Toolkit can be used as a value proposition
Creation of an Internship Abroad 101 information session
○ This session will have the same structure as the Study Abroad 101 sessions, but
offered once a week and focused entirely on internship opportunities
Creation of an email newsletter highlighting internships for ASU staff and students
○ 92.9% of our survey respondents use email messaging as a way to promote their
internships
○ This also helps promote student blog posts and increases awareness of program
opportunities
Internship Abroad button on the SAO website
Showcase more internship students on the Sun Devils Abroad blog
○ Include “internships” as a title bar search, not just a tag search
Have internship abroad students participate in an instagram takeover
○ One student is picked to run the SAO instagram account for a week
Internship specific category in the Sun Devils Abroad photo contest
Participation in internship or career fairs at ASU
Contact MIIS to use an IEM Marketing and Recruiting group to develop a comprehensive
marketing strategy
○ Muchadei Zvoma, mzvoma@miis.edu

Recommendations for Assessment
These recommendations highlight potential assessment strategies that can be carried out to
further improve the internship program.
●

Include short questionnaires at the end of the info sessions, pre-departure sessions, and
re-entry events in order to increase effectiveness and better address student needs
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●

Review current education abroad student exit survey for the desired outcomes for the
survey and for ASU students

Value Statement & Conclusion
This project will be vitally important for the growth of the ASU internship abroad program.
Contained within it is a Toolkit, which has been created to aid in the communication between
various stakeholders. By using this Toolkit, a shared language and set of objectives has been
created to generate greater understanding and exposure for internships abroad.
Beginning this summer, the SAO is putting a large emphasis on the internship abroad program.
There is a great desire to see these programs grow and flourish and using the Toolkit as a
starting point will be a great asset to this endeavor. It should be used as a value proposition
through which ideas are generated and a source for examining best practices in the field when
moving their implementation forward. While a formal benchmarking process was not
undertaken in the scope of this project, elements from peer institution practices and those from
the wider international education community have been integrated into the design and content
of this project.
Along with the Toolkit are recommendations for the continued improvement of the program.
These recommendations range on many topics. The largest of these is the marketing section as
marketing these programs is the next big step to be taken after the Toolkit is fully implemented.
The value has been put in place via the Toolkit and so have the means of greater
communication. With these essential building blocks created, marketing can now begin with a
greater emphasis.
We hope that this project will be used to create the intended impact with both colleges and
students, will benefit all stakeholders, and will improve the internship abroad program offered at
ASU.
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Appendix A: Terms of Reference Agreement
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Appendix B: Needs Assessment Report
RE: Needs Assessment Analysis for ASU International Internship Project
Methodology
In order to ascertain the current and desired condition of the Study Abroad Office at Arizona
State University, this team conducted a series of informational interviews with the Program
Manager for Partnership and Exchange Programs and the International Program Manager at
ASU. To supplement these interviews, data was also gather from the ASU website, the Study
Abroad Office Strategic 5-Year Plan, and a survey distributed to the internship coordinators at
each ASU college. The survey description and questions can be found in A
 ppendix F: Internship
Coordinator Survey, and a separate analysis of the survey results as it relates to the needs of
the SAO is included in the final report. Combining these various sources together led to the
following conclusions.
Current Condition
Arizona State University’s Study Abroad Office is working to create a more robust international
internships program. Despite a student body exceeding 92,000 and a university-wide emphasis
on connecting academics to future careers, only about 100 students participate in an internship
program abroad annually. The university currently has a Five-Year Plan for Growth, in which
internships are seen as a key area in which to expand.
This can be partly explained by the lack of knowledge that many students have about these
programs. There is not much emphasis on these programs within the marketing of the Study
Abroad Office. It is difficult to find out which programs offer an internship component when
searching on the office’s website and the only mention of it in the Study Abroad 101 video is
about Global Internship Exchange (GIE) programs, which are short-term faculty-led trips. Other
types of internship programs are not included. This is also true in relation to the school’s
information sessions, in which internship opportunities are relegated to a single bullet point.
There are 17 colleges in ASU, each with a different internship coordinator. In order to receive
credit for an internship, students must go through an approval process. A lack of understanding
between the colleges and the SAO regarding the specific responsibilities and procedures
related to supporting students on internships abroad that each department has also proves to
be a challenge according to the survey results. It is difficult to get credit approval accomplished
before students go abroad for internships, as many students do not know their placement and
job responsibilities before arriving on site. There have been instances in which a student
completed an internship that did not fulfill requirements, causing them to not receive credit upon
return. Being in communication with all of these different coordinators is a laborious process, but
proves to be necessary in order to support students going through this process accurately and
effectively.
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There are also many people involved in the operations of the Study Abroad Office. This includes
peer advisors who often do not have much knowledge of available internship opportunities. The
international coordinators in the office are separated by region, as opposed to discipline. This
makes it so that each advisor needs to know the specific programs for many different
disciplines. One of ASU’s strengths is that they have a robust number of programs that are
offered. However, this creates a challenge for advisors who have to know all of them in order to
best assist students.
Desired Condition
The overall goal of the ASU Study Abroad Office is to increase the enrollment in international
internship programs. The Study Abroad Office also hopes to create a better process for
students between the colleges and Study Abroad Office in order to ensure that more credits can
be approved pre-departure. Clear and continuous communication between the ASU colleges
and the SAO will ensure that all stakeholders are able to successfully support students
participating in internships abroad.
As such, the main goals and outcomes of this project are to:
● Develop a resource to open communication between all stakeholders
● Identify the strengths and weaknesses in the current operations of the SAO, including an
assessment of current partner providers
● Develop a universal set of student learning outcomes for international internships
● Create recommendations for improvement, such as: marketing strategies, website, etc.
Anticipated Limitations/Challenges
As a team that’s operating outside of the ASU administrative system, certain information will be
limited in terms of research and data gathering. This lack of access to the entire system will be
the biggest challenge for this team to overcome, as a full assessment of ASU’s needs requires
information from every party involved. As there are multiple Internship Coordinators that work in
each of the colleges, each of them has a stake in student international internships, but are not a
part of the Study Abroad Office that this team will be working with.
The time limit of 16 weeks to complete this assessment that involves a multitude of different
stakeholders places a limitation on the depth the team can go into this project. Interaction with
each of these stakeholders will be limited, restricting the amount of qualitative data the team can
gather. Being unable to reach the breadth of assessment that is necessary for a thorough
analysis could also limit the amount of data gathered.
Since the long-term goal of the ASU Study Abroad Office is to create an international
internships flagship program, the scope of work for this project, which is meant to simply lay
groundwork, may begin to expand beyond this team’s capacity. Beyond that, there is the
challenge of keeping the project scope within the boundaries of this class and the processes it’s
meant to teach. A balance will have to be set between the needs of the learning partner and the
capabilities of our team.
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Working Outline of Strategies
Taking into consideration the current information gathered from the needs assessment
interview, this working outline of strategies lays out the framework for this project going forward.
These steps are based on the recommendations of the learning partner and the team’s insight
into the future needs of this project.
● Step 1: Familiarize ourselves with the ASU programs and website, noting any feedback
given from a student perspective
● Step 2: Explore other institutions similar to ASU as well as literature and research in
order to determine best practices for international internships
● Step 3: Survey internship coordinators at each college to determine their current
approach to international internships and the perceived needs of their particular students
● Step 4: Analyse survey results to identify areas for improvement, and design a potential
solution
● Step 5: Develop recommendations based on discovered areas of focus, such as:
marketing, structure, future programs, website design, most motivated departments, etc.
Analysis Process and Outcomes
After completing the needs assessment interview, the team took a few minutes of individual
reflection to write down their own thoughts from the discussion. Then the team came together
as a group to discuss ideas and any moments in the interview that stood out to us as important.
To piece these thoughts together, the team went through the sections outlined in this report,
discussing ASU’s position in each.
In order to create the connections between the answers the team received in the needs
assessment interview and the current direction of the project outlined above, the team focused
on topics that:
● Were mentioned more than once or with emphasis,
● The learning partner hesitated the most on answering questions about
● Matched the program design models discussed in class (i.e. surveys)
The survey results were analysed first by separating the credit approval procedures for each
college represented and examining any similarities and differences between the responses and
the website. The survey analysis was written based on these findings, as well as interesting
takeaways or key ideas present in the data.
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Appendix C: Key Informant Interview Questions
Interview One
1. How did you get into International Education?
2. Why are you focusing on internship programs?
a. How does ASU benefit, how do students benefit?
b. What are the current challenges for internships?
3. How are internship programs currently being marketed to students?
a. By college-basis, do they have to seek it out, info sessions, etc
4. What do you hope to achieve from this analysis of your internship programs?
5. What do you hope to gain from benchmarking flagship programs at other institutions?
a. Why is this important to you?
6. What are the current strengths in your program structure?
Interview Two
1. Do the Internship Coordinators at each college advise students on international
internships as well as domestic ones? How involved and informed are they in the
process?
2. What is covered at a Study Abroad 101 session beyond the online video?
3. Are the session dates posted online accurate?
4. How many students tend to come to every meeting?
5. How are these sessions advertised?
6. Do you have more recent enrollment statistics than the 2012-2013 stats available
online?
7. Do you have a feedback form/system for your pre-departure sessions? For your Study
Abroad 101 sessions?
8. What is the percentage of students completing internships domestically?
9. What is the buy in level/motivation outside of the office?
10. Who created the 5 year plan? And why were internships a primary area of growth?
Interview Three
1. How are their current partnerships done? What are their structures?
2. Overlap of advising from partner organization and ASU = what’s being done twice,
where are there gaps
3. Student learning outcomes for internships
Interview Four
1. Is there a list of similar schools for us to use when benchmarking programs?
2. What are the job responsibilities for your Peer Advisors?
3. How many do you have?
4. How many hours do they work?
5. How are they trained?
6. Is there contact with the alumni office? Survey?
7. What forms of feedback already exist? Study abroad 101, pre departure, overall
program?
8. Do you have reentry program?
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Appendix D: Gap Analysis

GAP ANALYSIS TEMPLATE
Type of Service, program, activity: Assessment of Internship Program and Structure
Importance of Project to LP: Area of growth for 5 Year Plan for Growth of their ASU Study Abroad Office
DESCRIBE
EXISTING
CONDITION

OUTLINE
CONCERNS OR
PROBLEMS WITH
CURRENT
CONDITION

DESCRIBE
DESIRED
CONDITION

ANALYZE THE
GAP BETWEEN
EXISTING & GOAL
& DESCRIBE
WHAT IS NEEDED
TO REDUCE OR
ELIMINATE THE
GAP

-115 students on intl
internships in last year
of 92000 students total
-process for credit
approval is different
between exchanges
and internships
-”Passive” intl internship
marketing plan
-ASU wants to connect
academics to career
-each of the colleges
has their own internship
coordinator, not
associated with the SA
office
-International
Coordinators separated
by region

-small enrollment
numbers
-credit approval not
guaranteed for many
internship programs
-most marketing is self
driven by student
-lack of coordination
between colleges and
SA office
-disconnect between
information from
college to college
-peer advisors are not
effectively taught
about the internship
programs and
structure
- intl coordinators
focus on region, and
must then try to
master every discipline
and type of program
available

-higher enrollment as
per 5 year growth plan
-programs that meet the
students needs
-long term goal of
developing a flagship
program for ASU
internships
-website with intuitive
access to information
-connection and
coordination between
the different offices and
colleges

-survey on student
needs
-what is good practice in
other successful
competitor institutions
-effective marketing plan
-prepare peer advisors
better on more program
options
-explore more possible
partnerships

OBSTACLES &
RISKS

-lack of access to
other departments
information and
process
-expanding scope of
work with limited
time frame
-the improvements
needed to meet
students’ needs
may be beyond
what one office can
do
-unsure of the
current buy in and
motivation of
different
stakeholders at the
university
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WHAT are the goals of the project?
● create comprehensive competitor analysis, benchmarking other successful
institutions and their strategies
● survey students to discover their needs and how the office can meet them
● discover what is stopping students from applying to and going on internships
abroad
● recommend steps to facilitate a better marketing mix based on students feedback

SO WHAT is the importance of this project to your LP?
Improving the internship program would assist in the success of the office’s 5 Year Plan
for Growth. The end goal for our LP would be to create their own flagship program.

NOW WHAT do you need to do next and/or learn to inform your project work?
Here are some of the questions we’ve prepared for our learning partner while analysing
our needs assessment data:
1. Do the Internship Coordinators at each college advise students on international
internships as well as domestic ones? How involved and informed are they in the
process and with the Study Abroad Office?
2. What is covered at a Study Abroad 101 session beyond the online video? Are the
session dates posted online accurate? How many students typically come to
every meeting? How are these sessions advertised?
3. Do you have more recent study abroad enrollment statistics than the 2012-2013
stats available online?
4. Do you have a feedback form/system for your pre-departure sessions? For your
Study Abroad 101 sessions?
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Appendix E: SWOT Analysis
Strength：
● Large institution with a lot of administration support
● 250+ education abroad programs available, 63 of which offer internships
● Websites uses StudioAbroad
● Established partnerships in place with several study abroad providers
● Greater variety of programs, so every student can find their perfect fit
Weakness：
● Lack of visibility of the internship programs to students
● Wide dispersement of administration at ASU, even when the same programs are present
in multiple departments
● Only 2300 ASU students study abroad of 92000, of which ~100 do international
internships each year
● Peer advisors are not effectively taught about internship programs and structure, yet
they are the first contact a potential study abroad student has
● Creating a new flagship program may be perceived as too great of a risk to the
institution, reducing higher administration buy in to the program
Opportunity：
● Potential partner institutions constantly contacting them for partnership opportunities
● Already have 4 partners that provide high quality internship opportunities to students
● Collaborating with each of the colleges to best meet students’ learning needs
Threat：
● Study abroad programs without internships that are more widely advertised and
available
● US domestic internships
● Restrictive degree maps, needing required credits for graduation
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Appendix F: Internship Coordinator Survey
Survey Description
The ASU Study Abroad Office is looking to increase the amount of international internship
opportunities ASU students have and to improve the type of placements we can offer students
so that they may receive academic credit for participating on international internships, and we
need your help. With the help of a graduate student team from the Middlebury Institute of
International Studies at Monterey, we are conducting a survey in order to better understand the
internship process with a special focus on international internships.
You are receiving this survey due to your position within the university and your role in the
internship credit approval process. This survey will help us to aggregate the criteria needed to
receive credit on internships and create a centralized resource with which to work. With this
information, we can design and evaluate our international internship programs to better meet
the needs of students and the academic departments at ASU.
This survey will take approximately 10-15 minutes to complete and we would request that you
complete it by March 26. Your responses are not confidential, as they relate directly to the
process and requirements related to your academic department. You may be contacted later
with follow- up questions.
If you have any questions about this survey, do not hesitate to contact Shira Burns at
shira.burns@asu.edu or Kyle Rausch at kyle.rausch@asu.edu. We sincerely appreciate your
willingness to participate in this study. Your feedback will help improve ASU internship programs
for our students.
Survey Questions (distributed via Google Forms)
1. First Name, Last Name,
2. Email Address
3. What is your current job title?
4. In what college do you work?
5. Which of these do you use to promote internship opportunities to students? (check all
that apply)
a. Classroom presentations, panel sessions, flyers, Discussions in advising
appointments, Department-sponsored career fair, Department-sponsored
webpage, E-mail messaging, Social media, other
6. Who approves credit for internships in your academic unit? (please give title, name, and
e-mail address)
7. What documentation is needed from students to receive internship credit?
8. What is the deadline by which students need to submit documents?
9. How long does the credit approval process take?
10. In order to award internship credit, how many contact hours are required for an
internship placement?
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11. In order to award internship credit, are there any specific learning objectives or skills that
should be attained through an internship?
12. In order to award internship credit, what type of supervision is required of an internship
placement?
13. Please describe any additional restrictions or requirements for internship placements
that our office should be aware of when advising students and evaluating new programs.
14. According to your best estimate, how many  and what percentage of your students
complete credit-bearing internships annually?
15. Of those, how many of your students complete credit-bearing international internships
annually?
16. What are some recent student successes that you’ve had with international internships?
17. Would you like to grow international internship opportunities for your students?
a. Yes, Maybe, No
18. What else would you like us to know about your capacity to support students in their
international internships?
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Appendix G: Scope of Work

MIIS – Learning Partner Scope of Work Agreement

This document outlines an agreement between the MIIS IEM Student Team and the Learning
Partner related to the Scope of Work to fulfill the project-based course responsibilities of IEMG
8510 International Education Program Design & Assessment.  This agreement describes the
project overview, details and potential deliverables that are agreed upon between the MIIS
Student Team and the Learning Partner. The project scope should be approximately 4-5 hours
per week per student (12-15 hours/week for teams of three).

1.     Learning Partner and MIIS Student Team Information
MIIS Student Team:

Mc Kenna Hughes is a current IEM candidate
with experience working in an international
studies office at a higher education institution and
teaching abroad. She hopes to use her newfound
skills and knowledge in intercultural competence
training and practices to help improve student
education abroad experiences from pre-departure
through re-entry.
Eric Staab is a current IEM candidate with a
background in secondary education. He plans on
using the abilities that he has honed at MIIS to
work in education abroad at a university, focusing
on the student experience while abroad.
Yijun Wang is an international student who is
currently pursuing a master's degree in IEM. She
hopes to utilize the skills learned at MIIS and
experiences as an international student to
improve study abroad experiences for students.

Learning Partner Organization:

Arizona State University, Study Abroad Office

Learning Partner Organization
Description:

ASU is a top ranked research university, which
consists of 15 colleges. The Study Abroad
Office at ASU helps 2300 students annually
through various education abroad opportunities.

Learning Partner Primary Project
Supervisor(s):

Shira Burns is the Program Manager for
Partnership and Exchange Programs at ASU.
Before coming to ASU, she worked at CEA.
Kyle Rausch is the International Program
Manager at ASU. He manages the 70-90
faculty-led programs that run every year at ASU.
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2.     Statement of the Problem or Need & Goals

Statement of the Problem:
The main problem identified for our learning partner is lack of organization and clear, shared
vision for the international internship opportunities. Within this context, this project will focus on
the communication issues in international internships and the factors that cause it.
Project Goals or Outcomes:
● Identify department and coordinator needs and barriers, based on administrative
feedback
● Articulate the credit approval requirements for internships in each college
● Design shared resources for internship requirements across departments
● Evaluate websites of partner programs to provide a database of international internships
programs
● Create recommendations for improvement, such as: marketing strategies, website,
training manual, etc.

3.     Overview of Project (to be further developed throughout project)
Project Title: Assessment of International Internship Factors at ASU

Project Description: Our project is focused on helping ASU develop a strategic plan for
developing international internships. We will be collecting data via survey, interviews, and
research in order to best identify the needs and requirements of the colleges and how to meet
them. From our assessment, we will create a series of recommendations or deliverables that
address the problem areas identified through our assessment in order to address the problem of
connecting more opportunities that align with students’ academic and career development,
according to the mission and goals of the SAO at ASU. We will also work on creating materials
to address areas of improvement in the system and spread the impact of our assessment
across the range of stakeholders.
Proposed Project Deliverables:
This group will likely develop and implement assessments for students and internship
coordinators, analyze the data collected from this research and either produce the appropriate
design solutions or provide a thorough report of design and assessment recommendations,
benchmark comparable institutions programs, and prepare a final written report with 5-10
recommendations for programs and services regarding the SAO’s international internship
programs.
Deliverables:
● A Logic Model (Theory of Change + Program Logic Model)
● An assessment of internship coordinators
● Design materials to articulate internship credit approval requirements
● Improve communications regarding international internships
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●

Report of recommendations

4.     Project Details & Timeline
Stakeholders (Primary/Secondary):
Stakeholder Name

Role and Important Considerations  (Identify as
Primary/Secondary, etc.)

ASU SAO

Primary stakeholders (Shira Burns and Kyle Rausch),
direct interaction and collaboration with MIIS team
motivated by their 5 year strategic plan

Internship Coordinators

Primary stakeholders, they should respond to surveys
and as our project will be focused on the improving the
system that students interact with, they will be a major
player in the success of our systematic
recommendations

Peer Advisors/Student
Recruiters

Secondary stakeholders, they are directly involved in the
distribution of information to ASU students

David Wick and Paige Butler Secondary
Timeline and Key Milestones: This may change over time.
Date

Task/Deliverable & Milestones

Owner

2/26/17

Scope the Work

MIIS Team

2/26/17

Statement of Ethics

MIIS Team

3/10/17

Logic Model/Theory of Change

MIIS Team

3/13/17

Distribute surveys to internship
coordinators

MIIS Team; ASU Team

3/17/17

Draft of Project Proposal

MIIS Team

March 18-26, 2017

Spring Break

MIIS Team

April

Analysis of Survey and Creation of MIIS Team
Deliverables

May 19, 2017

Completed Project/Report

MIIS Team
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5.     Definition of Terms / Framing Language

MIIS:  Middlebury Institute of International Studies
IEM: International Education Management
D & A: International Education Design & Assessment Course
ASU: Arizona State University
SAO:  Study Abroad Office
College: one of departments at ASU that each house a different discipline, each college has an
Internship Coordinator who advises the students within that college
Global Intensive Experiences (GIEs): e
 mbedded as part of a semester course at ASU, or added
on at the end or beginning of a session A or B course. Participants will be in class with other
ASU students.

6.     Project Limitations and Considerations

Limitations and Considerations:.
As a team that’s operating outside of the ASU administrative system, certain information will be
limited in terms of data gathering. This lack of access to the entire system will be the biggest
challenge for this team to overcome, as a full assessment of ASU’s needs requires information
from every party involved. As there are separate Internship Coordinators that work in each of
ASU’s colleges, each of them has a stake in student international internships, but are not a part
of the Study Abroad Office that this team will be working with.
The time limit of 16 weeks to complete this assessment that involves a multitude of different
stakeholders places a limitation on the depth the team can go into this project. Interaction with
each of these stakeholders will be limited, restricting the amount of qualitative data the team can
gather. Being unable to reach the breadth of assessment that is necessary for a thorough
analysis could also limit the amount of data gathered.
Since the long-term goal of the ASU Study Abroad Office is to create an international
internships flagship program, the scope of work for this project, which is meant to simply lay
groundwork, may begin to expand beyond this team’s capacity. Beyond that, there is the
challenge of keeping the project scope within the boundaries of this class and the processes it’s
meant to teach.
The last challenge is one that any research must face: ethics. Since this project will involve
administrator surveys, this project must consciously integrate ethics into the design and process
in order to ensure the ethical treatment of those participating in this project’s research.
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Appendix H: Statement of Ethics

This group intends to follow the highest standards of ethics throughout the development and
implementation of our project. All team members have taken the Protecting Human Research
Participants certificate training given by the NIH to ensure that we are all operating under a high
understanding of common principles of ethics in research. Throughout this project,
considerations will be given to various codes of ethics in the education community, such as
NAFSA, NASPA/CAS, and the Forum on Education Abroad, in order to ensure that all practices
are fair, transparent, and just.
The lists below outline the principles this team will hold itself to throughout the project in
relation to the project’s various stakeholders.
Ethics among the MIIS team
● Refer back continuously to the Team Contract
● Equal, fair contribution from team members
● Assume good intentions, do no harm to each other (beneficence) and assume no harm
from others
● Communicate honestly and openly about workload and your progress/expectations
● Criticize ideas, not people
● Share responsibility for ethical behavior and standards
Ethics for interaction with LP (Shira and Kyle)
● Open and honest communication
● Willingness to compromise and keep an open mind
● Actions will be taken in accordance to greatest impact on the public good
● Keep in mind the impact of this project or its components on the various stakeholders
involved, especially students
● Maintain honest, fair, and respectful of others in their professional activities
Ethics in consideration of organizational context (ASU)
● Permission will be sought before any work related to this project would be published, in
accordance with the agreements of confidentiality determined by the institution
● Respect will be given to the standards and systems set by the administration with which
this project will be working
● The interests and needs of the ASU students will be placed first in all decision making
Ethics in terms of research/survey
● Surveys to the Internship Coordinators will be questioning professionals about their
professional work, therefore not requiring a IRB review; however consideration should
still be given to respect their work and perspectives
● Confidentiality will not be guaranteed for Internship Coordinators as the specifics
divulged about their college will clearly indicate who was the responder, and
recommendations will be given on a college by college basis based on responses
● Research conducted with students about their experiences will be treated with respect
and confidentiality
● Student surveys will be subject to an IRB review
● Both assessments will include full disclosure to the purpose and value of the surveys
and outcomes
● Research will follow the ethical codes of Respect of Persons, Beneficence, and Justice
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Appendix I: Literature Review
As higher education institutions become more invested in producing students who are more
competitive in a global workplace,  interest in incorporating more high impact programs into the
student experience has increased. A wide range of studies on the subject conclude that work
abroad programs have the greatest impact on students and foster enduring changes in
attitudes and behaviors (NAFSA, 2014). An international internship “typically refers to a
short-term (one month to one year) work experience with an organization abroad that allows
participants to apply theoretical classroom knowledge in a real-world setting, and gain a better
understanding of a given field in a global context” (NAFSA, 2014). The student learning
outcomes of internships abroad are built into the definition, emphasizing the influence these
program have on student learning.
There are several different kinds of international internship opportunities for students, all with
their own strengths and weaknesses. The first kind of internship is study (or academic)
internships, which are “study abroad programs that combine a primary focus on courses with an
(often optional) internship” (NAFSA, 2014). The next type of internship opportunity are through
specialized internship organizations that “offer placements into cocurricular internships,
typically without coursework” (NAFSA, 2014). These internships are typically not-for-credit
experiences, though home institutions may offer credit through an independent study or
internship course. The last type of internship are the internships made directly through the
employer. These employers can be corporations, governments, and international organizations,
and students find and accept these placements “without going through a third-party
intermediary” (NAFSA, 2014). Each of these options offers different benefits and challenges to
the student, so it’s important to know the goals and capabilities of individual students in order to
best guide them to the best program for them.
The research into student outcomes in education abroad are currently insufficient to form a
complete picture of the impact of education abroad experiences on students. However, recently
there has been a rise in the number of studies conducted that focus on specific outcomes from
education abroad programs (NAFSA, 2014). The number and range of current studies and
articles in the international education field still provide a broad view of the impact education
abroad programs have on student learning. This review analyses the interpersonal and career
benefits that emerge from student learning abroad, and then examines the best strategies for
developing international internships to produce these learning outcomes.
Personal Benefits of International Internships
The end result of any program should focus on the student learning outcomes. This learning is
extremely important, especially when looking at international internships. These programs are
more focused on outcomes than a traditional study abroad program. These outcomes generally
will fall under two different categories: interpersonal and intrapersonal. Both of these categories
are essential for students. They should both be monitored and measured when assessing
student learning in an international internship.  Before discussing the conclusions and results
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that come from this literature, it should be noted that most of these studies are conducted
through questionnaires and represent the students’ or mentors’ own view on their progress. This
likely causes some self-selection bias, which complicates the ability to quantify the data in a
meaningful way, either due to small sample size or the aforementioned bias. It would also be
beneficial here to have more insight from the institutions in terms of student accomplishments,
however this is lacking in the research discussed here.
The first outcomes to examine are interpersonal skills, which encompasses both job skills and
social skills. These are important when assessing a student’s growth in key skills in their area of
study. A student that interns abroad should show growth in both aspects of interpersonal
development. According to several studies, there is typically an increase in both job and social
skills when students participate in an internship abroad (Erickson, 2012; Feldman, Folks, &
Turnley, 1999; Biggs, 2005). Throughout these studies, students reported positive experiences
on their internship abroad in this category. Students believe that their skills on the job improved.
By giving them the opportunity to work in overseas offices, students felt that they had a higher
competency in their jobs. “Almost immediately after I began my placement, I was attending
committee meetings, writing briefs, and handling many of the duties that came through the
Parliament office” (Biggs, 2005).  They experienced learning new tasks and due to this, found
themselves better able to move into future careers. It is also stated that students entering the
workforce felt less of an organizational culture shock when entering their new career (Feldman
et al., 1999), though this more anecdotal than anything.
In “Mentor-Protege Diversity and its Impact on International Internship Experiences”,  the key
relationship between mentors in international internships and student participants was
analyzed. This relationships was found to be critical for achieving outcomes during the
internship process. Students that had a mentor produced consistently more positive results
(Feldman et al., 1999). The study found similar results to those done with domestic students
regarding aspects such as, age, which did not play much of a role, and gender, which had a
slight negative impact on students when paired with the opposite gender. The most important
finding for this review, however, is the relationship with a mentor of a different nationality. There
was a great disparity found in this regard.
“On one hand, it could be argued that assigning mentors from the host-country culture
will increase the degree and depth of the exposure that expatriates get to the new
culture. On the other hand, it could be argued that assigning mentors from the
home-country culture will make it easier for mentors and proteges to develop close
relationships with each other and will allow them to communicate with each other more
easily and accurately” (Feldman et al., 1999).

This is an area that could use more research to determine the problems associated here and
potential solutions.
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Intrapersonal aspects were also highly reported. The different studies examined here tend to
agree on the outcomes for students in this regard. Students generally feel a greater amount of
intercultural competence. According to Roberts (2015), “internships give students a chance to
get outside the university. Universities are wonderful places, but hardly representative of any
country as a whole”. Students also reported having higher feelings of confidence in themselves.
“Students overwhelmingly mentioned an increase in self-confidence. Of the eleven students
interviewed, ten of them spoke of an increase in self-confidence, maturity, self-reliance or
independence. One student said that she is now ‘more outgoing and confident’” (Erickson,
2012). Getting to experience work firsthand while also living in a new country gave the
participants a feeling of autonomy. “Another student said that his level of self-sufficiency
increased during the internship” (Erickson, 2012). Students reported a greater sense of self and
a feeling of pride in their work accomplishments. The research reviewed here widely agrees that
having an international internship experience is a personally valuable experience for students.
Career Benefits of Education Abroad
With the growing need for accountability and the need to prove the achievement of program
outcomes, more research in the international education field has focused on the professional
and career development outcomes produced from education abroad programs. For many years,
international educators relied on assumptions about student learning outcomes that education
abroad programs develop that were based on students’ narratives upon their return. To impact
policy, however, the international education field needs to implement more and varied research.
The research explored here are preliminary studies that set the groundwork for further
exploration into the field. Some of these studies are focused on the professional benefits of
education abroad programs generally, but will be included in this study of internship abroad
outcomes as the benefits of Work, Internship, and Volunteer Abroad (WIVA) programs tend to
be similar to other education abroad programs (NAFSA, 2014).
The largest study conducted that looked into the long-term impacts of study abroad on
participants was led by the Institute for International Education of Students (IES), and surveyed
50 years worth of program alumni.  This survey reports that 63% of respondents who
participated in an internship abroad say that it assisted or influenced their career, creating a
direct link between internships abroad and preparation for future careers (Preston, 2012).
However, the nature of this survey means that no control group was used to measure the causal
relationship associated with education abroad. Because of this, all conclusions that can be
drawn from this data can only be identified as correlation, and not causation.
Significant conclusions can still be drawn even with these limitations in place. Norris and
Gillespie (2009) focused on the career-related questions asked by the IES survey to evaluate the
professional impact of internships abroad. By comparing the responses of participants who
currently work in a global workplace and those that do not, Norris and Gillespie (2009) point out
the importance of matching students with the placements that best meet their own goals and
need. They recommend that “advisors and students need to understand not only the students’
priorities for study away from the home institution but also the students’ ideas about graduate
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school and career” (Norris & Gillespie, 2009). Knowing the desired outcomes of the student will
help institutions guarantee that the student will participate in an internship that best matches
the skills and needs of each student and improve learning.
Turning instead to early career benefits of all education abroad programs, Potts (2015)
investigated the professional benefits of participating in an education abroad program during
the student’s undergraduate degree three years post graduation. The “benefits” were
operationalized through specific questions that asked respondents to rank how worthwhile or
how impactful certain traits or skills are in terms of their current career path. Potts used a
ranking system to account for possible perception bias from the nature of these questions.
Respondents identified both “employability skills such as interpersonal and communication,
teamwork skills, and problem solving and analytical skills….[and] career-related benefits such as
future career prospects and increased motivation and passion for their chosen career direction”
(Potts, 2009). Respondents also reported that employers placed greater emphasis on general
intercultural skills rather than region-specific knowledge or experience.
All of these studies rely on self-selection and self-reporting by the participants, both of which
create a potential bias in the results of the surveys. These do not identify which specific skills or
tasks respondents perform most often in their current job that they learned due to their
education abroad experience, and cannot guarantee that the perceptions of the respondents
match the reality. Questions that focus on attitudes, such as motivation and passion, can be
reliably measured as they refer to the opinion and ideas of the respondents. For this reason,
responses based on changing attitudes should be taken with greater levity than those that ask
respondents to identify the change a single program made on their professional skills.
The IIE Open Doors Report, as of 2009, estimates that 50,000 students participate in an
internship abroad annually, with approximately 20% of them receiving academic credit (Rubin
2009). One of the possible reasons for the lower rate of students participating in internships
abroad could be the extra psychological and emotional demands that come from introducing
workplace expectations on students (Rubin, 2009). This also means that student experiences in
internships overseas can vary drastically based on the onsite and coworker support an
organization may offer that another one may not. In order to ensure that the students who want
to participate in an internship abroad are prepared for the realities of their experience, some
institutions utilise their application process as a way to raise the level of student eligible to
participate in an internship, as well as a tool for professional development in and of itself (Rubin,
2009). Setting realistic expectations with both the student and the employer in an internship will
also reduce the risk of dissatisfaction and distress in a student interning abroad and in the
organization that hosts them.
Strategies for Developing International Internships
NAFSA offers several resources addressing the development of international internship
programs through different models. In “Developing International Internship Programs”, models
for institutional management of Working, Interning, and Volunteering Abroad (WIVA) Programs
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are categorized into two types: the low commitment of institutional resources and the high
commitment of institutional resources. From simply making external internship available to
administering all aspects of the program, an institution can choose to adopt different WIVA
models that best fit their goals and structures (Fischer, Matherly, & Miller, 2014). It also provides
a list of questions to consider when designing an international internship program. A wide range
of topics and subjects are involved, such as the program design, staffing, partnership vetting,
whether to award credit, etc. Not only can these questions be used to build the foundation of a
newly-established program, it can also help program managers to evaluate the strength and
weaknesses of an existing program.
In “Best Practices on Vetting Partners and Developing Opportunities for Work, Internships and
Volunteering Abroad (WIVA)”, examples from both the institution side and the third-party
provider side are provided for different stakeholders to consider how to manage their WIVA
programs. Some institutions choose to implement their own in-house internship program, which
requires high commitment of resources and manpower from the institution. Some choose to
partner with third-party providers that can provide support on housing, orientation, employer
vetting, and many other aspects (Burya, 2013).
The management of students’ and employers’ expectation is also addressed in the article. It
suggests that personal meeting and orientation before departure are critical to managing
student expectations. Language training, previous working experience, and flexible attitude also
help to shape students’ expectation of their international internship positively (Burya, 2013). The
active management of employer expectations should also be conducted while establishing the
program, during the program and after students have completed the program. Communication
and evaluation would enable employers to clearly understand the benefit and challenges in the
partnership so that they can better assist students in their professional and personal
development.
The WIVRA NAFSA Webinar Series 2016 “Best Practices for International Internships: University
and Provider Perspectives” provides more detailed insights from international internship
program directors of both institution and third-party providers, which allows audiences to
compare and contrast in-house model and outsourced model based on real cases. Practitioners
should consider many factors in order to determine the best model for their institutions,
including available resources and manpower, campus culture and policies, level of collaboration
and so forth. Many institutions already have well-established study abroad program, however
advising students for internship abroad requires different skill sets from advising them for study
abroad. Staff should also have knowledge of global industry trends and business practices in
different cultures (Baird, 2016).
In the presentation, the international internship program in Georgia Tech was used as an
example of the in-house model. International internship is embedded in their campus culture
and has high administrative level buy in. There are about 130 out of 26800 students intern
abroad each year and the majority are STEM students. One unique fact is that students do not
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pay tuition nor do they receive any credit by doing internship abroad because they enroll in
international internship audit courses. Students’ experiences will appear on their transcripts, but
do not count toward their degree progress. For international students, they can still retain their
immigration status while doing an internship outside of the U.S, which can be an incentive to
encourage internship abroad (Baird, 2016).
By adopting the in-house model, the institution would have more control over the program, such
as the locations, employer types, and timeframes. It can also be a great way to spread the
global reputation by enhancing relationships between the university and industry (Baird, 2016).
Depending on the credit model, an in-house program can be more cost-effective than third-party
providers for students. However, it requires many resources and a lot of manpower to create an
in-house program. Staff are required to have unique skill sets for advising internship abroad and
they are not able to accommodate every interested student (Baird, 2016). The difficulty of site
visiting every location may increase risk and misunderstanding when managing partnerships
with oversea employers. It also requires students to have more independent ability to obtain
visa and find housing in a foreign country (Baird, 2016).
A third-party provider, Global Experiences, presented the opportunities and challenges an
institution may experience by adopting the outsourced model. A partner provider can support
the institution by bring in outside expertise who have special capabilities and knowledge in
international internship program management (Paisner, 2016). Many third-party providers have
onsite staff for vetting employers, providing logistical services, and dealing with emergencies. In
addition, the outsourced model requires fewer resources and commitment from the
administration side, which frees up time and resources for other priorities on the campus.
However, outsourcing surrenders institution controls on students placement and may cause
inconsistency with other in-house programs.
Conclusion
While it can be generally stated that international internships promote student learning and
development, research into the most efficient program models to support this development is
still lacking in the international education field. By looking at models of program design
currently being implemented at similar institutions, a higher education institution can weigh the
different approaches based on the limitations and advantages of their institution. By balancing
the best practices for student learning and the capabilities of the institution itself, more
universities can offer more opportunities for internship abroad programs for their students. This
will not only increase their students’ development, but also raise the institution in prestige
worldwide.
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Appendix J: Assessment Critique
Introduction
Assessment tools are a crucial part of any program, so our team analyzed various tools in order
to best understand their functions and limitations. By comparing these tools, we hope to create
or find a better assessment for the international internships at ASU. This document compares
between three commercial tools, including A
 AC&U Civic Engagement Value Rubric, Global
Competence Aptitude Assessment (GCAA) and C
 ross-Cultural Adaptability Inventory (CCAI),
and evaluates the role of locally developed tools. Some key takeaways could be found in the
following chart.
Tools

Value Rubric

GCAA

CCAI

ASU Questionnaire

Type

Commercial

Commercial

Commercial

Local

Objective

Civic Engagement

Global Readiness Cross-cultural
Competencies

Faculty-directed program
students experience

Advantages

-Ties into ASU’s
mission
-Free tool

- Comprehensive
measurement of
students’ global
competencies
-Provides
suggestions for
improvement

-Helps to
prepare
students
interculturally
on internships
abroad

-Ties to the objectives of
the SAO
-Easy access
-Free tool

Disadvantages

-Need to create a
methodology

-May increase
financial burdens

-May increase
financial
burdens

-Results may not be
reliable due to problems
associated with
self-report.

AAC&U Civic Engagement Value Rubric
Objective
The objective of this VALUE rubric focus on civic engagement learning outcomes, which
includes many skills related to working effectively in a diverse environment.
Benefits
Depending on the type of internship, the Civic Engagement VALUE Rubric can be scaled to focus
on higher or lower range outcomes. This rubric is based around one of the core missions of
ASU, engaging globally in local contexts, so there may be greater support from higher level
administration for international internship development if they meet these outcomes.
Challenges
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While the rubric provides reliable and valid outcomes in the criteria and subject area, the validity
and reliability of assessing these outcomes depends on the assessment methods designed by
the institution. However, the VALUE Initiative is in the process of making a methodology outline
that includes data collection and assessment recommendations.
Common Issues in Implementation
A combination of questionnaires and indirect assessment from assignments such as journal
entries or check-in interviews would determine student placement. A single, standardized
database for all coordinators would have to be established in order to collect and compare data.
Example Institutions
Loyola University Chicago
http://list.aacu.org/sites/default/files/files/VALUE/loyolachicago.pdf

DePaul University
http://list.aacu.org/sites/default/files/files/VALUE/depaul.pdf

Global Competence Aptitude Assessment (GCAA)
Objective
This tool measures global readiness based on the international consensus definition of global
competence. Eight dimensions of global competence are assessed to represent a
comprehensive mix of knowledge, attitudes, and skills that are essential for people to
communicate and work effectively in today's global environment.
Benefits
The GCAA is the only tool that assesses every dimension of the Global Competences Model. It
can be used to measure student’s readiness for internships abroad and provides reports that
include areas of improvement. Students can also take it for reentry evaluation, so that the SAO
can measure whether the learning outcomes of internships abroad are fulfilled by comparing
these results. The GCAA can also be used to assess faculty and staff’s competency in
instructing and advising students on internship abroad programs.
Challenges
The GCAA is not a free tool and the minimum group order is 25 assessments for educational
applications. The extra fees, which are not specified on its website,  may increase students’
financial burden.
Common Issues in Implementation
While administering this assessment does not require extra training, the administrator needs to
have relevant knowledge to analyze and apply findings of group reports in the ASU context.
Coordinators in different colleges and SAO staff need to discuss who will be in charge of
analyzing group data and giving recommendations on programming. This could be potential
issue as ASU is a decentralized campus.
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Example Institutions
University of Southern California
University of Pittsburgh
Ohio State University
Cross-Cultural Adaptability Inventory (CCAI)
Objective
The CCAI measures students’ strengths and weakness in cross-cultural communication based
on four different factors: emotional resilience, flexibility/openness, perceptual acuity, and
personal autonomy.
Benefits
This assessment is often used before a student goes abroad to determine how prepared they
are to communicate and interact in any cross-cultural setting. As a part of the application
process, it can be an opportunity to discuss realistic challenges and strategies for improvement
before students go abroad. It can also help determine which students are better suited for
internships abroad as opposed to other forms of education abroad.
Challenges
Each assessment costs just under $20, which can increase financial burdens. There’s a risk that
a student will take this test and decide they aren’t prepared enough to participate in an
education abroad program. Appropriate debrief and training is required to see the most impact,
which requires additional time and responsibilities on at least one staff member.

Common Issues in Implementation
This tool relies mainly on self-reporting which can skew the reliability of results. Without
sufficient training, students may become discouraged by their results or overconfident in their
abilities. It can also be seen as stereotyping or promoting the superiority of one’s own culture if
not framed well.
Example Institutions
Southern Illinois University
Islamic Azad University
Local Assessment Tools
ASU In-House Questionnaire
Designed in Qualtrics, this questionnaire is sent out at the end of every term to education
abroad students that have participated in faculty-directed programs. This questionnaire focuses
on the programmatic aspects of the students’ experiences while abroad. It also addresses
changes as perceived by the student and their progress in reaching personal goals.
Advantages
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A local assessment given to students has the advantage of being directly tied to the objectives
of the SAO. The SAO is able to easily assess student perceptions of their program and learning
outcomes. These perceptions can directly influence changes to the programs or structure of
both them and the SAO as a whole. Local tools are also free and decrease a potential financial
burden onto the students or the department.
Disadvantages
Due to the nature of self reporting, this tool may not be completely reliable as results may skew
towards those that had the best or worst experience during their time abroad. This assessment
measures learning outcomes relative to student goals, not necessarily the outcomes set forth
by the SAO or the faculty leader. Local tools also require staff time and qualifications for
designing an effective assessment tool, which may be limited.
Recommendation
The SAO might create an assessment tool that uses aspects of different rubrics, such as the
AAC&U and others listed below. This would be completed by the onsite internship supervisors at
the mid and end points of the term. As there is currently no way to pick out internship data from
the larger pool, this new assessment would give greater insight into student growth in both
learning and career objectives, as well as intercultural growth.
Examples of Internship Supervisor Assessments
International Assembly of Collegiate Business Education
http://iacbe.org/pdf/internship-rubric.pdf

Institute for Supply Management (ISM)
https://www.ismww.org/chapters/ism-napmww/documents/siform.pdf
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Appendix K: Theory of Change Draft 1

Appendix L: Theory of Change Draft 2
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Appendix M: Theory of Change Draft 3
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Appendix N: Program Logic Model Draft 1
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Appendix O: Program Logic Model Draft 2
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Appendix P: Program Logic Model Draft 3
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Appendix Q: Program Logic Model Peer Review 1
SMART Principles Team Worksheet
Apply SMART principles to individual strategy strands, activities, outcomes, and the comprehensive PLM.

Principles

Specific:

Guiding Questions

What exactly will be
accomplished?
Describe
what-when-where-whyhow, depicted in the
model.

Reviewer comments
●

●

●

●

It might be better to specify who is receiving the
“targeted internship training” under the activities
section. We are assuming from the output you mean
the student staff.
While we agree that the collaborative meetings
between departments is important and will bring more
insight into the program, we are not sure what outcome
corresponds to that activity. Are the meetings creating
awareness of other internship opportunities that the
SAO was not previously aware of?
One of the mid-term outcomes, “SSWBAT present on
international internship opportunities,” is so specific
that it could be an activity. It looks like “IA101
presentation” is already an output. Think about what
will happen as a result of the presentation (try if-then
statements) to create a new outcome.
We are not sure what you mean by “introductory
session” in the activities section, who is benefiting from
it, or who attends the session.

Measureable:

Can the content be
quantified and
qualified? How will
results be qualified
and/or quantified?

●

Some of the outputs are not obviously measurable to
us. For example, “ICWBAT advise students on credit
approval resources and process.” We aren’t sure how
you would measure advising students. This seems like a
task that is already part of a coordinator’s job
description and the outcome should demonstrate a
change in KSAs or behavior.

Action-

Are action steps clearly
indicated? What will
happen? Are the results

●

It isn’t apparent how the activity “Designing Internship
Abroad 101” will result in the outcome of “SSWBAT
direct students to credit approval resources.” If

Oriented:
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clear and actionable?
Will this lead to change
in awareness,
knowledge, skill and/or
behavior?

●

●

Realistic /

Are the strategies to
achieve goals plausible
and feasible?  Is
achievement realistic
with effort and
commitment?  Are the
strategies relevant to
the overall project
goals? How likely is
progress?

Timed:

Are there
time-dependent steps?
If so, are they clearly
articulated?  By when
will results be achieved?

Relevant:

Internship Abroad 101 is designed to increase student
knowledge about internships abroad, a logical outcome
isn’t student staff directing students to credit approval
resources.
Additionally, we think that the activity “Designing
Internship Abroad 101”would better fit as a resource
(“Internship Abroad 101”). If we’re understanding your
narrative correctly, you included it as an activity
because designing and developing Internship Abroad
101 will result in staff development. However, this could
be included under an umbrella activity such as “staff
training and development,” rather than relying solely on
a video and presentation.
One of the short-term outcomes, “ICWBAT list
international internship opportunities,” is not very
action-oriented. The list is either complete or
incomplete, so we think this outcome should actually be
an output, perhaps of the “collaborative meetings
between departments.”

●

Although an “updated database” is important we do not
think that it is something that needs to be specified as
an output. It should be common practice that the
database is being kept up to date and is therefore a
routine activity.

●

We liked that the timing of your outcomes was tied to
activities. This gives the outcomes an iterative quality
and ensures that new staff are able to reach the
long-term outcomes fairly quickly through training.
Some of the long-term outcomes seem like they should
be attainable much sooner: “SSWBAT differentiate
between different internship opportunities” could
happen earlier than 3 months after the relevant activity.

●
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FIT Principles

Test using FIT Principles – examine p
 rocess elements of the model.

Frequency

Frequency of occurrence (dose)
relative to intended results.

Do inputs or outputs repeat, occur with
appropriate consistency, or happen often
enough so results are likely?  On what evidence
do you prescribe frequency?

Comments:
● It seems unlikely that 1 hour of overall job training would result in the outcomes you are
proposing. Maybe consider increasing the frequency to ensure student staff can obtain those
longer term outcomes.
● You might want to specify when/how often the internship coordinators are having the 1 hour
meeting.

Intensity

Intensity or strength of given effort

Do the resources or outputs have enough
depth or concentration that results are likely?
What evidence do you have to predict
meaningful intensity?

Comments:
● As stated above, we believe that some of your outputs could be expanded on as their current
frequency might not be enough to achieve the desired outcomes.

Targeted

Targeted at specific market or
audience

Who is the specific audience? Is the audience
clearly defined? What characteristics of the
intended audience might influence
outcomes/impact?

Comments:
● Although your focus is on ensuring that the staff who advise the students are prepared, we still
think that the students should be included in your outcomes, at the very least the long-term
outcomes as the students are the ones ultimately benefiting from the staff’s increased
training. While the students are mentioned indirectly in the PLM (for example, “Internship
Abroad 101” and classroom presentations), they are not present in the outcomes and then
suddenly appear in the impact.The staffs knowledge is demonstrated through the students
being able to articulate the requirements and know the various internship opportunities
available to them.
● There is a disconnect between the long-term outcome “SSWBAT differentiate between
different internship opportunities” and your impact statement. We mentioned above that we
think this outcome should be a short-term outcome but if you decide to keep it where it is it
might need to be refined.
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Appendix R: ToC and PLM SMART & FIT Peer Review 2
Theory of Change:
•        We don’t love “Do” and “Get” it is not a huge thing, but maybe “Strategies” and
“Results”
•        Does the asterisk also refer to “Does not exist yet” like on the PLM?
•        The result is good, however, we like it.
PLM
•       We get that the outputs feed back into the resources, but maybe that could be
explained in the narrative? It is a little counterintuitive to have the backwards arrows
on the PLM itself.
•        Are the outcomes also grouped by the activities like the outputs? It is a little to hard
to tell what goes where.
•        We aren’t sure why the amount of resources used during advising is necessary. It is
hard to tell from the PLM why you need to know the exact number of resources
used. Could using resources be an activity, and something else, like creating a log or
something, be an output?
•        Should “Develop strong relationship with mentor and networking” be network instead
of networking?
•        We were told in our class to stay away from “Understand” I don’t know if David has
stressed that as much but maybe use some higher level Bloom’s language, such as
demonstrate or make use of.
•        We like you impact and it is clear how your outcomes individually lead to that
impact.
•        I think the biggest issues we had was with the strands. It was a little hard to tell what
leads to what, perhaps use icons or colors to indicate the grouping of the strands?
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Appendix S: ToC and PLM SMART & FIT Peer Review 3
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Appendix T: Middlebury IRB Application
Middlebury IRB Application
1. You are
• Principal investigator, Middlebury/MIIS student:
If you are a student, include:
o
o
o
o
o

Faculty advisor: David Wick
Advisor's Email: dwick@miis.edu
Advisor's Department or Program: GSIPM, IEM
Advisor's address: 420 Pierce Street, Monterey, CA 93940
Advisor's signature:

Please attach an email from your advisor acknowledging that he or she has reviewed
and approved your research plan. The email must be an exact duplicate (PDF, HTML,
pict, or jpg format) of the original email sent from your advisor’s institutional email
address and must contain this (or equivalent) wording:
I have reviewed this research plan and am satisfied that the proposed research design
and the measures proposed for the protection of human subjects are adequate. I certify
that all of the information contained in this proposal is truthful, to the best of my
knowledge.
2. Type of application
• New: You have never applied for IRB approval of this research protocol.
3. Type of project
★ Senior work
• Internship
• Fulbright
• Study abroad
• Independent study (500-level)
• Faculty research
• Independent MA/PhD research
4. Principal investigator:
McKenna Hughes
5. Email:
mckennah@miis.edu
6. Title or year of graduation:
December 2017
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7. Department or Program: International Education Management
8. Address: 420 P
 ierce Street, Monterey, CA 93940
9. Co-PIs:
Eric Staab (estaab@miis.edu), Yijun Wang (yijunw@miis.edu), Shira Burns
(shira.burns@asu.edu), Kyle Rausch (kyle.rausch@asu.edu)
10. Project title: Arizona State University: Opening the Doors of Communication
11. Start date:
June 15, 2017
12. End date:
This assessment process is ongoing for the remaining time the database is in use.
13. External funding (grant or fellowship)?
None.
14. Research question:
How effectively, if at all, are International Coordinators using the database toolkit?
15. Target demographic:
The International Coordinators at ASU’s Study Abroad Office
16. Estimated number of subjects: 15
17. Subject types you will include:
Check all that apply, in whole or in part, to your subject pool.

• Children (17 years or younger)
• Cognitively impaired persons
• Prisoners
• Pregnant women
• Elected or appointed officials or candidates for public office
★ None of the groups listed above
• If another targeted population, please describe.
18. Study location:
At Arizona State University’s Study Abroad Office.
19. Cooperating institution(s):
Arizona State University, approval sought and/or given by this project’s learning partners: Shira
Burns and Kyle Rausch, as they will be conducting the study.
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20. Non-physiological data collection methods:
Select all methods of data collection you will use to perform your research.
•

Survey: you will distribute an electronic or paper survey to subjects.
Distribution and collection: How will you distribute and collect the surveys in a way that
protects your participants’ privacy and the voluntariness of their participation? Please
describe as specifically as possible how subjects will receive and submit their surveys in such
a way that permits no one – including the researchers – to connect a survey with a
participant. Skip to question 46.

•

Restricted database/secondary data: you will use only the data contained in a secure,
restricted database.
Please describe the data/database you will use. What kind of data does it contain: what
population, how many, how sampled, and when? Was data gathering approved by an IRB,
and if so, whose? How is confidentiality and anonymity ensured? Who owns the data? Do
they require that you have any kind of training or certification? How will you gain access to
this database? Skip to question 46.

Observation: you will watch your subjects but not interact with them.
Structured/semi-structured interviews: you will use only the script or interview guide
included in this application to interview subjects.
• None of these data types.
21. Exposures
•
★

Will your subjects be exposed to any of the conditions or substances listed here? Check all
that apply.
• Clinical drug research of any kind
• Exposure to X-rays or microwaves
• Use of devices not controlled by the FDA
• Ingestion of substances that are outside of FDA food guidelines
★ None of the exposures listed here.
• Other exposure, not listed above.
22. Exercise
Will you require your subjects to perform exercise, and at what level of exertion?

★
•
•
•

No exercise
Yes, mild exertion
Yes, moderate exertion
Yes, extreme exertion
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23. Physiological data collection, non-invasive
Check all that apply

• Physical sensors on or near the body
• Sensory acuity testing
• Weight measurements
★ No non-invasive measurements
• Other non-invasive method? Please supply a brief description.
24. Physiological data collection, bodily materials
• Deciduous teeth or dental plaque
• External secretions
• Saliva, urine, or blood samples
• Nail or hair clippings
★ None of the above
• Other materials? Please describe the samples you will collect.
25. Will data be collected anonymously?
The data collected will not be anonymous as it will be collected in a focus group with the whole
staff present.
26. Will data be collected confidentially?
Confidentiality cannot be guaranteed as data will be collected in a focus group and all other
participants will hear the responses given by everyone. However, the data will be kept within
the Study Abroad Office, and therefore the responses will be confidential to any persons outside
of the target population unless required by higher administration.
27. Will identifiers be removed?
No, as this data will not be anonymous or confidential. While the responses won’t be shared
with outside populations, identifying information may still be kept intact in case of the need for
follow up data collection.
28. Will you take video recordings or photos?
No.
29. Will you make voice recordings?
No.
30. Personal records
Will you use personal (non-public) records as sources of data? Choose as many options as apply.
•
•
•

Health care records
Educational records
Drug & alcohol records
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• Psychiatric records
• Psychiatric records
★ No personal non-public records
• Other non-public personal records? Describe here.
31. Deception
No deception will be used in this study.
32. Civil liability
Participation in this focus group should not lead to the the divulgence of information that could
lead to a lawsuit.
33. Criminal liability
Participation in this focus group will not put participants at risk of being accused of of punished
for committing a crime.
34. Financial or employment risk
Participation in this focus group will not negatively affect the subjects’ financial or employment
status.
35. Social risk
As this focus group will occur with participants who are colleagues, there is a possibility that
participating in this study will affect the social standing or reputation of a participant. However,
that risk is not any greater than the risk present at a regular office meeting or during daily office
work.
36. Stress
How would you describe the effects of your data collection on your subjects?
• A potentially stressful experience
★ Not at all stressful
37. Protections for vulnerable populations
N/A
38. Plan to ensure confidentiality
Confidentiality is not guaranteed, and participants will be informed of this before the study
begins and be given an option to opt-out of participation.
39. Risk analysis
The only risk associated with participation in this focus group would come from changes in social
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dynamics between participants when they return to the workplace after. There is no
requirement to share certain information with the group, however, so most risks can be
prevented by the participants themselves. The subject of the focus group will also be on
professional practices of the participants, and therefore should not affect the social relationship
between participants.
40. Recruiting procedure
All participants will be invited from the Study Abroad Office.
41. What subjects will do
The subjects will be asked to participate in an hour long focus group centered about the use or
lack thereof of a certain document database previously introduced to the office. Participants will
be given prompts to discuss their use of the database and share ideas and thoughts with one
another. The results of this focus group will probably prompt an office meeting centered around
changes made to the database or recommendations for future use.
Attach copies of all tests, questionnaires, or other materials you will use for collecting data to
the end of this application; see question 50.
42. Consent
Consent will be given orally by the participants to the focus group leader. As both the focus
group leader and the participants work together in the same office, the formality of providing
written consent may increase the stress of participants or change the way they will answer the
questions. Already having a personal connection to the group leader means that oral consent
provides a better opportunity to discuss questions or concerns about the study that written
consent does not allow. When reaching out to participants, the note about the lack of
confidentiality will be made, along with the information that the focus group is not mandatory.
Therefore, participants’ presence at the focus group also shows informed consent about the
confidentiality limitations of the study.
43. Benefits to participants
Participants will benefit from better communication between colleagues and the sharing of
ideas surrounding the use of a professional toolkit. If the focus group succeeds in its purpose,
changes will be made that better suit the professional work the participants do and ultimately
improve their overall work efficiency.
44. Benefits to discipline or society
This study mainly focuses on the internal operations of one Study Abroad Office pertaining to a
singular, unique database. Therefore, this study won’t have any direct benefits to the discipline
or society. However, in the long term, the database itself, if the focus group proves positive
about its usage, will be an interesting case study for other higher education institutions in a
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similarly decentralized structure that may benefit their professional work as well.
45. Status report (required for all renewals and extensions)
N/A
46. Research protocol (required for all projects)
Goals:
Assess the effectiveness of the toolkit that we (the MIIS team) have created in order to better
facilitate internships abroad (in the sense of both more students participating in internships
abroad and matching students with credit approved appropriate internship opportunities).
Subsequently, adjustments to the toolkit to match the methods of usage in the office will be
made.
Method:
At the end of each semester, the project learning partners, Shira Burns and Kyle Rausch, will
hold a group interview/focus group session related to the usage of the toolkit during the past
term. Both the group leader and the participants will be workers from the same office. There
will be guiding questions related to specific uses and challenges of the toolkit, but most of the
discussion will be led by the thoughts and ideas of the group. These guiding questions are also
accompanied by an observation rubric. Due to the close nature of the office, individual follow
ups by the focus group leaders with persons too concerned to speak in a group are possible and
encouraged.
Analytical strategy:
Qualitative data collection, focused on use and frustrations, along with recommendations.
47. NIH certificate or equivalent (required for all projects)

48. Consent materials
Consent Script to be read before the focus group begins:
Hello, my name is Shira Burns and I am the Program Manager for Partnership and Exchange
Programs at ASU. I will be conducting a focus group to assess the effectiveness of the
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International Internship Communication Toolkit.
If you agree to participate, I will ask you questions about what you think of the Toolkit, whether
you find it effective, and how you think we can improve it. This focus group will take about one
hour of your time. We do not expect any risks to the participant. Participants will benefit from
better communication between colleagues and the sharing of ideas surrounding the use of a
professional toolkit, including improvement of overall work efficiency.
This is not anonymous or confidential focus group so it is completely up to you whether to
participate. You may withdraw at any time and you may skip questions you would prefer not to
answer. Do you have any questions about the Toolkit or the focus group before we begin?
49. Survey (required for all surveys)
N/A
50. Interview/Questionnaire (required for all projects that are not surveys or research in
restricted databases/secondary sources)
These guiding questions will not be distributed to participants, but used by the focus
group leader to guide the discussion and talking points throughout the study.
How often do you use the Toolkit?
When do you use the Toolkit?
What documents do you use the most from the Toolkit?
What are some ways that you use the Toolkit in your daily work? Give examples.
How easy is it do edit these documents for a specific context or college?
How confident are you in using these documents to advise students?
Have you found the documents useful when talking with colleagues from other
departments? Which documents do you use in those conversations?
8. What are some recommendations for uses of the Toolkit that are not currently
included in the implementation pages?
9. Is there anything the students want to know about the partnerships that not currently
included in the ASU Partner Program Information Sheets?
1.
2.
3.
4.
5.
6.
7.

51. Institutional permissions (required if your research will take place away from your
home institution)
If you will perform your research through an organization other than your home institution,
please attach an exact duplicate (PDF, HTML, pict, or jpg format) of the original l etter or email
of permission or support from the institution where you will do the work.
52. Grant proposal (required if your project will be funded by an external sponsor)
N/A
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53. Other documents
N/A
54. Survey certification (required for surveys only)
N/A
55. Submission certification (required for all other types of data collection)
★ I am familiar with the Middlebury College Policy on Protection of Human Subjects and will
comply with all of its ethical requirements. I certify that my research will include no other
mechanism for data collection beyond the methods described in, and the materials attached
to, this application. I certify that all other information in this application is truthful, and that I
will inform the IRB if I make significant changes to the proposed study.
★ I have read this certification and, by submitting this application, agree to abide by its terms.
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